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Executive Summary 

Freshman Encounter:  e3 4 life 

Lawson State Community Collegeôs Quality Enhancement Plan (QEP), Freshman 

Encounter:       e3 4 life is designed to equip, engage and empower (e3) freshmen with 

skills and knowledge that will contribute to their success at Lawson State and provide 

effective engagement strategies to facilitate their success.  The three-pronged initiative 

assists students in making the academic and social transition to college and is integrated 

in the collegeôs mission, vision and goals.  The QEP is designed to help students learn to 

better navigate the scope and depth of what a full college experience has to offer; 

improve student engagement levels; broaden individual skills, abilities and horizons; 

strengthen intellectual and individual responsibility and independence; and actively 

involve students in the learning process.   

The strategic approach of the QEP involves three key components which serve to 

embed student engagement campus-wide and improve student learning.  The plan 

includes the revamping of the freshman orientation course (newly entitled, The 

Freshman Academy), the Faculty & Staff Academy, and the creation of a SPACE Center 

(Student Persistence through Assistance and Collaborative Efforts).   

The Freshman Academy is designed to equip, engage and empower students and will 

provide students with an array of experimental learning opportunities geared towards 

seven specific student learning outcomes.  Each expected outcome addresses a specific 

and targeted area that the college (faculty, staff, students and administrators), the 

community and other stakeholders as well as strategic planning data have indicated as 

areas in need of improvement.  The targeted areas include:  technology skills, critical 

thinking skills, communication skills (oral, written and listening), social skills, time 

management skills, study skills, leadership skills and accepting personal responsibility.  

The Faculty & Staff Academy is housed in the Center for Teaching Excellence and 

Learning (CTEL) and is designed to equip, engage and empower faculty and staff with 

enhanced engagement skills.   Faculty and staff will be exposed to a variety of seminars, 

workshops and activities that are focused on the teaching and learning process and how 

to engage students in that process.  Participants will gain the knowledge and skills 

needed to be successful in fostering student learning and enabling the College to meet 
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its goals college-wide.  All instructors who are selected to teach the Freshman Academy 

will successfully complete the Faculty Academy.  Presently, the QEP Professional 

Development team has created a Faculty Academy syllabus (see Appendix B).  The 

syllabus is comprised of nine modules.  The first eight modules are designed to provide 

faculty with a variety of experiences that will enable them to become more versed on 

student engagement, classroom technologies, learning styles, motivation techniques, 

team building, and so forth. The last component is a series of activities that work to 

teach faculty the actual Freshman Academy course itself.  Faculty will be exposed to 

each lesson, project, and activity covered in the Freshman Academy and will be trained 

on the My Skills Lab component of the course.  Faculty will also be familiarized with the 

Freshman Academy textbook and all other related course materials. 

The SPACE Center (Student Persistence through Assistance and Collaborative 

Efforts) is a collaboration between Instructional and Student Services to facilitate 

student success.  It is a comprehensive integrated academic, career, and counseling 

service center that addresses both academic and non-academic factors facing students 

and is designed to better equip, engage and empower students to success. Services 

include tutoring, counseling, advisement, mentoring, technology services, financial 

services assistance, academic support, non-academic support, referrals, and more. 
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INTRODUCTION 

Freshman Encounter:  e3 4 life 

 

 

 

 

Lawson State Community College Mission  

Lawson State Community College is a comprehensive, public, two-year, multi-campus 

college, which seeks to provide accessible quality educational opportunities, promote 

economic growth and enhance the quality of life for people in its service area. The 

College is dedicated to providing affordable and accessible lifelong learning 

opportunities in order to prepare students for employment or career advancement, 

enable students to transfer to senior colleges and universities, and provide customized 

training needs for business and industry. 

QEP Mission  

The mission of Lawson State Community Collegeôs Quality Enhancement Plan, 

Freshman Encounter: e3 4 life, is to provide first-year students with skills and knowledge 

that will contribute to their success at Lawson State and to provide effective engagement 

strategies to facilitate their success.  The program assists students in making the 

academic and social transition to college.  The Freshman Encounter: e3 4 life is 

designed to help students learn to better navigate the scope and depth of what a full 

college experience has to offer; broaden individual skills, abilities and horizons; 

strengthen intellectual and individual responsibility and independence; and actively 

involve students in the learning process.  

Relationship of the QEP Mission to the Vision & Mission of Lawson State 

Community  

The Freshman Encounter: e3 4 life is both integrated and committed to the Collegeôs 

Mission Statement of providing ñaccessible quality educational opportunitiesò and of 
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ñproviding affordable and accessible lifelong learning opportunities in order to prepare 

students for employment or career advancement, enable students to transfer to senior 

colleges and universitieséò  And, equally important, it directly connects to the collegeôs 

vision to promote quality opportunities for lifelong academic, professional, and personal 

learning for students; provide an accessible, integrated collegiate learning experience 

focused on instructional excellence and skill preparation for employment; provide a 

dynamic student life experience...; and promote continuous improvement through 

advanced technologies and administrative services.  

QEP Goals 

The Freshman Academy will be centered on one overarching theme, e3 4 life, which 

includes engaging, empowering and equipping students for a lifetime of success. This 

theme is supported by four goals: 

1.   Empowering students to discover and construct knowledge that will guide their 
academic, social, and personal choices.  

2.   Engaging students in the learning process to be responsible college students. 

3.   Equipping students with the skills and resources necessary to be successful both 
inside and outside of the classroom. 

4.   Focusing on the individual, integrity, and intellect that students develop to be self-
reliant and self-assured, along with ownership of individual decisions and actions.  

Student Learning Outcomes (SLOs) 

Students enrolled in the Freshman Academy will be empowered and equipped with the 

tools necessary to demonstrate competence in the following areas: 

1. Ability to use online technologies effectively in a collegiate environment. 

2. Ability to employ critical thinking skills and logical thought processes in problem 
solving and decision making. 

 3. Ability to communicate effectively and proficiently using written, oral and listening 
skills. 

4. Ability to engage successfully in social activities that contribute to educational 
experience, goals, and campus engagement. 

5. Ability to identify and apply effective time management skills. 

6. Ability to identify and apply effective learning/study skills. 
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7. Ability to identify leadership skills, work in a team environment and engage in 
community building opportunities. 

QEP Components (Overarching Design) 

The primary components of The Freshman Encounter: e3 4 life program are the 

Freshman Academy, Faculty & Staff Academy, and the SPACE Center (Student 

Persistence through Assistance and Collaborative Efforts).  Specifically, each 

component is designed to offer the following:  

The Freshman Academy, a one-semester, one credit-hour, two contact-hour course 

designed to introduce first-year students to the Lawson State Community College 

experience.  The course emphasizes student development in their commitment to 

academic success and focuses on the acceptance of individual responsibility in their 

academic, social and personal pursuits.  It explains college services; examines college 

policies and procedures; explores educational goals and career plans; helps students 

identify their learning styles; provides seminars, workshops, guest speakers; and 

provides a variety of out-of-class experiences to impact the educational process and to 

improve student success skills.  The Freshman Academy is designed to engage 

students in the learning process, to equip students with knowledge, skills, resources and 

experiences, and to empower students with a sense of intellectual curiosity about the 

learning process and its impact on their academic, social and personal choices. 

The Faculty & Staff Academy is designed to provide a series of seminars, workshops, 

and activities that focus on the teaching and learning process and how to engage 

students in that process. The Academy is designed to enhance teaching skills, 

knowledge, and effectiveness to impact all students, but particularly freshman students. 

The Academy will allow faculty and staff working within the Freshman Academy to reflect 

on their teaching styles and how best to incorporate successful engagement strategies 

in the teaching and learning process.  Those involved in the Faculty/Staff Academy will 

gain the knowledge and skills needed to be successful in fostering student learning and 

enabling the College to meet its goals.  All instructors within the Freshman Academy are 

required to successfully complete a specialized Faculty Academy.  The academy 

focuses not only on instructional techniques and student engagement techniques but 

also teaches the Freshman Academy curriculum (step-by-step).  The academy also 

serves to motivate and excite faculty about teaching the Freshman Academy. Both 

components of the AcademyðFaculty and Staffðwill be housed in the Center for 
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Teaching Excellence and Learning (CTEL).  The Staff Academy will focus on 

engagement techniques that can be infused in various Student Services offices. 

The SPACE Center (Student Persistence through Assistance and Collaborative Efforts) 

is a comprehensive center designed to provide a structured means of ensuring that 

students are aware of and utilize the services and assistance provided by the College.  

Services include tutoring, counseling, academic advisement, mentoring, technology-

based services, student financial services assistance, academic support activities and 

programming, non-academic support and referrals, faculty/staff awareness activities, 

collaboration and resource sharing, and special programs and community-based 

activities. These supportive services enhance persistence, student learning, and overall 

student success. Counselors and other College personnel proactively assist students in 

utilizing these services.  The SPACE Center operates in collaboration with the Freshman 

Academy and the Center for Teaching Excellence and Learning (CTEL). 

Institutional Goals Link 

Although one could argue, in assessing the design and projected impact of the QEP, 

that the QEP supports all Lawson State Community Collegeôs Institutional Goals, the 

following Institutional Goals are more closely integrated into the fiber of the QEP: Goal 

1: To develop an exemplary and world class instructional program; Goal 2:   To maintain 

a comprehensive exemplary student services division; Goal 3:  To thoroughly integrate 

technology college-wide in instruction; Goal 6:  To enhance the faculty and staff 

development program; and Goal 8:  To make the community a part of the college. 
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Process Used to Develop the QEP 

                                        Freshman Encounter: e3 4 life 

 

 

 

 

Lawson State Community College prides itself on its strategic planning process and has 

a history of focusing on planning as an impetus to improve its programs, departments, 

and divisions.  Further, the college has embedded student learning outcomes throughout 

its Instructional Services division and its Student Services division and conducts annual 

hearings to review Unit Narratives, Unit Plans, and Student Learning Outcomes.  

Emphasis is placed on the collection and review of data and the use of results for 

improvement.  Thus, when the college considered the integration of the Quality 

Enhancement Plan (QEP), one of the first challenges for the QEP Administrative team 

was ensuring that the QEP would be integrated in the strategic planning process of the 

college, regardless of topic. 

The very first step in the process of developing the QEP at Lawson State Community 

College was the development of the initial QEP Administrative Subcommittee.  Select 

members from the Administrative Cabinet to include representatives from the 

Instructional Services, Student Services, Educational Support Services, and the 

Assistant to the President / COC SACS Liaison were charged with the task of creating a 

broad-based approach to developing a QEP at the college.  This initial group was 

charged with five key responsibilities:  (1) Become experts on the QEP and stay abreast 

of current educational trends and COC SACS recommendations (as it relates to the QEP 

requirements) and share this knowledge with faculty, staff, and administrators; (2) review 

and analyze current internal data to include CAAP Results (Collegiate Assessment of 

Academic Proficiency) and CAPP Data  (College Accountability Performance Profile), 

internal survey data to detect potential trends (3) develop a broad-based organizational 

structure for the QEP which, once implemented, would not only produce the components 

of the QEP and support the plan, but would also sustain the plan for years to come; (4) 
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oversee the QEP topic selection process at the college; and (5) once the QEP 

committee structure had been formed and made operational, serve as a QEP support 

system (a resource) for committee chairs and its members.  

Pre-QEP Steps Taken in Preparation for the QEP Launch 

As stated earlier, one of the initial charges the QEP Administrative Subcommittee had 

was to enhance their understanding of the QEP components and requirements and also 

become even more versed on the latest educational trends.  In essence, the team was 

charged with completing a fact-finding mission.  This aspect of pre-QEP development 

would prove critical, especially once the committee structure was in place and in need of 

guidance and support.  The subcommittee from 2006 to 2008 attended every COC 

SACS annual conference and specialized COC SACS summer institutes in order to 

equip themselves with the necessary tools to properly guide the College in the creation 

of the QEP, from an initial standpoint and throughout its duration. During this period, the 

subcommittee met and discussed all aspects the QEP in terms of its requirements, its 

components, and the overall impact the QEP needed to have on the campus and 

worked to identify potential considerations the college needed to face in terms of 

implementing a QEP (i.e., staffing, budget, planning, organization, etc.).  The team also 

focused on internal data reviewing and analysis; their findings are highlighted below. 

CCSSE, Community College Survey of Student Engagement  

As addressed earlier, one of the most important aspects of the initial QEP phase was to 

research what other schools were doing and to learn as much as possible about latest 

trends to procure and better capture student learning.  The prevailing notion that came 

out of reviewing what other schools had done is that no two institutions were the same, 

but they did have one thing in common, the topic was broad-based.  So the committee 

knew that, after conducting its initial research, it would have to devise a broad-based 

plan to develop its QEP. 

One critically important factor that came out of attending the COC SACS summer 

institutes as well as annual conventions was that most of the trend data was pointing 

towards colleges looking at student engagement and the measuring of student 

engagement. It was clear that although Lawson State had introduced Blackboard in 

every class and prided itself on providing and encouraging faculty development, it had 
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no real mechanism for evaluating student engagement. The subcommittee viewed this 

as a missing component to a rather strong strategic planning process. The 

subcommittee stressed that in assessing college-wide data, this missing component was 

needed and felt that such measures could help the college to better quantify student 

learning, regardless of the QEP topic selected.  The subcommittee also felt, after 

studying the importance of student engagement, that data taken from such measures 

would provide more information on Lawsonôs instructional program and could ultimately 

aid the QEP substantially.  By fall 2007, this recommendation was approved by the 

Administrative Cabinet, and the College implemented CCSSE, the Community College 

Survey of Student Engagement, as an important tool in measuring whether or not 

students are engaged in the learning process at the college.   The first CCSSE and 

CCFSSE (measuring faculty engagement) surveys were taken during the spring of 2008.   

Internal Data Results 

The QEP Administrative Subcommittee felt that it was also important to focus its efforts 

on internal data collection related to college-wide factors to include:  Student Survey 

Results, Developmental Placement and Exit Results, CAPP (College Accountability 

Performance Profile), and the CAAP Results (Collegiate Assessment of Academic 

Proficiency).  It was determined that the 2005-2007 data would be analyzed for the initial 

study and would be used to gain more insight into the strengths and potential 

weaknesses in student learning at the college.  

Data findings revealed the following:  One of the most important findings that the QEP 

Administrative Subcommittee found was that student survey results spanning from 2005 

through 2007 indicated that the Freshman Orientation course, PSY100, needed more 

focus and improvement.  Results were troubling because the college views the 

orientation as a critical component to student success.  However, results indicated that 

the course was not achieving this goal at the level that it should.  Indeed, findings 

revealed that under many questions related to the overall effectiveness percentages 

under both the ñDisagreeò and ñStrong Disagreeò categories, when combined together, 

were too high and also felt that the ñStrongly Agreeò numbers were too low, rarely over 

70%, which should be the expected level.  One troubling element in particular was that in 

May of 2007, 18.2% of student respondents indicated dissatisfaction with the course; 

this was viewed as extremely high given that only 55 students were surveyed.  Other 
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indicators showed similar findings:  In 2006, 14.8% of students reported dissatisfaction 

(in the spring), 12.7% in the fall of 2006 and by December 2007, that number was at 

13.6%, still viewed as too high. 

1. Orientation class taught me how to successfully reach my goals. 

Date 
Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 
# 

May 2006 58.5 26.7 8.9 5.9 98 

Dec. 2006 62.7 24.6 8.8 3.9 56 

May 2007 65.4 16.4 5.5 12.7 55 

Dec. 2007 50.0 36.4 3.9 9.7 154 

 

Another indicator had to do with student response to the question: ñDid Orientation class 

make it easier to adjust to college?ò  Again, it was viewed that the number of students 

who responded in the either the  ñStrongly Agreeò or ñDisagreeò category was too high, 

and the number who responded in the ñStrongly Agreeò category was too low, less than 

the 70% goal range.  In assessing the results, the Subcommittee noted a disturbing 

trend: the numbers in the ñStrongly Disagreeò category were going up, and the volume of 

students indicating dissatisfaction in the course were growing as well.  In review, in May 

of 2006, 15.8% reported dissatisfaction, 10.5% that December, but by May 2007, that 

number went back up to 14.6% and then to its highest dissatisfaction level of 16.2% in 

December of 2007. 

Date 
Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 
# 

May 2006 56.5 27.7 8.9 6.9 100 

Dec. 2006 50.9 38.6 10.5 0.0 56 

May 2007 65.4 20.0 5.5 9.1 54 

Dec 2007 43.5 40.3 7.1 9.1 154 
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Students responding to the prompt, ñOrientation class is a valuable course for new 

students,ò recorded similar responses.  Dissatisfaction levels ranged from 12.8% in the 

May 2007 to its highest dissatisfaction of 18.8% in December 2007, an unacceptable 

level of dissatisfaction. 

Date 
Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 
# 

May 2006 61.4 24.8 7.9 5.9 100 

Dec. 2006 57.9 35.1 7.0 0.0 56 

May 2007 60.0 27.2 5.5 7.3 55 

Dec. 2007 52.6 28.6 7.1 11.7 154 

 

The dissatisfaction number reached 20.1% in the fall of 2007 when students were asked 

if they would recommend the course to all new students.  This was viewed a shocking 

but important indicator of student dissatisfaction. 

Date 
Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 
# 

May 2006 65.3 20.8 8.9 5.0 100 

Dec. 2006 61.4 26.3 8.8 3.5 55 

May 2007 63.6 23.6 7.3 5.5 55 

Dec. 2007 52.6 27.3 7.1 13.0 150 

 

It was also determined in assessing these survey results that students did not feel that 

the methods of instruction were focused on group or team learning experiences.  In fact, 

survey results indicated that by the fall of 2007, 30.8% of students disagreed that they 

were provided with such opportunities in the class, indicating a lack of student 

engagement in the course.   
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Date 
Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 
# 

May 2006 52.4 39.6 5.0 3.0 99 

Dec. 2006 54.3 26.3 15.8 3.6 54 

May 2007 52.7 34.5 7.3 5.5 53 

Dec. 2007 39.6 37.7 14.3 6.5 151 

 

Other indicators all indicated the same trend, such as whether or not students enjoyed 

the course (as indexed below); whether self-exploration was encouraged; whether they 

felt supported in the course; whether they were given immediate feedback; whether they 

learned from the course; or if they felt their teachers were vested.  Students were not as 

satisfied as the college would like, and the course clearly needed revamping.  The 

subcommittee viewed these results as a potential impetus for a possible QEP target 

implementation, if applicable, once the final topic was selected and approved. 

Date 
Strongly 

Agree 
Agree Disagree 

Strongly 

Agree 
# 

May 2006 59.4 29.7 6.9 4.0 98 

Dec. 2006 48.3 33.3 14.0 4.4 55 

May 2007 58.2 30.9 3.6 7.3 53 

Dec. 2007 49.3 33.8 6.5 10.4 152 

 

The College Accountability Performance Profile (CAPP) report was also analyzed for 

potential student learning weaknesses and/or gaps. The subcommittee determined that 

although the college was meeting one aspect of its mission, which was to transfer 

students to four-year institutions, it viewed that student performance on the four-year 

level could improve, in terms of the overall academic success of students.  For in 

assessing GPA data from 2005 through 2007, less than 21% of Lawson State graduates 
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earn a 3.0 or higher (collectively), whether looking at those who have earned 60 credit 

hours or fewer.  The subcommittee considered that it was important to look for a QEP 

topic that would address specific areas of student weaknesses in terms of academic 

performance.  

2005-2006: Percentage of students earning 60 or more semester credit hours at the 

college, transferring to a state university, and achieving a 2.0 or better GPA after 

attempting 30 or more semester credit hours at a state university 

Name of University (N=10 or 

more students transferring) 

No. Earning 60+ sch & 

Attempting 30+ sch at a 

State University 

% of Students 

Earning a 2.0 or 

better GPA 

% of Students 

Earning a 3.0 or 

better GPA 

U. of Ala. at Birmingham  46 78 17 

 

2006-2007: Percentage of students earning 60 or more semester credit hours at the 

college, transferring to a state university, and achieving a 2.0 or better GPA after 

attempting 30 or more semester credit hours at a state university 

Name of University (N=10 or 

more students transferring) 

No. Earning 60+ sch & 

Attempting 30+ sch at a 

State University 

% of Students 

Earning a 2.0 or 

better GPA 

% of Students 

Earning a 3.0 or 

better GPA 

U of Alabama 

Birmingham  

53 75.47 20.75 

 

2005-2006:  Percentage of students earning 24 to 59 semester credit hours at the 

college, transferring to a state university, and achieving a 2.0 or better GPA after 

attempting 30 or more semester credit hours at a state university 

Name of University (N=10 or 

more students transferring) 

No. Earning 24-59 sch & 

Attempting 30+ sch at a State 

University 

% of Students 

Earning a 2.0 or 

better GPA 

% of Students 

Earning a 3.0 or 

better GPA 

U. of Ala. at Birmingham  39 64 15 
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2006-2007:  Percentage of students earning 24 to 59 semester credit hours at the 

college, transferring to a state university, and achieving a 2.0 or better GPA after 

attempting 30 or more semester credit hours at a state university 

Name of University 

(N=10 or more 

students transferring) 

No. Earning 24-59 sch 

& Attempting 30+ sch 

at a State University 

% of Students 

Earning a 2.0 or 

better GPA 

% of Students 

Earning a 3.0 or 

better GPA 

U of Alabama 

Birmingham  

46 76.09 19.57 

 

In assessing more internal data, the subcommittee also examined developmental 

entrance data as well as exiting data.  Because Lawson State Community College 

adheres to an open door policy, students enter the institution with varying levels of ability 

in demonstrating college-level competencies.  On average, between 80% to 90% of first-

year students who enroll at Lawson State test into at least one or more developmental 

course in either English, math, or reading.  

This trend continued in the fall of 2008, where 87% of first-year students entering the 

college placed in at least one developmental course.   
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50% of those first-year students placed in one developmental class; 29% placed in two, 

and 21% placed in three.

Such percentages were viewed as a very high rate of entrance and pinpointed for the 

subcommittee the potential need to focus on freshman entering the college as a possible 

QEP component, if deemed appropriate at a later time in the topic discovery process.  In 

addition, what further concerned the committee was the fact that developmental students 

are having difficulty getting out of their developmental courses (another indicator of 

academic weakness and/or preparation).  In fact, in looking at the data (see upcoming 

illustration), less than 70% of developmental students during the 2005-2006 school year 

successfully passed developmental English and math, and that figure dropped severely 

to 57.64% passing English in 2006-2007 and only 38.82% in developmental math (as 

illustrated).  This drop in success rates was viewed as a potential ñred flagò to the 

subcommittee, who deemed this important to share with the college and the community 

at large.  Reading results appeared, in the estimation of the subcommittee, to be skewed 

and were later compared to CAAP results, another measure of reading comprehension 

(which is forthcoming in this report). 
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2005-2006: Percent of students completing developmental courses and earning a 

passing grade in the fall semester 2005 

Developmental Course 

Subject 

No. Students 

Enrolled at End-

of-Term 

No. of Students 

Earning Passing 

Grade 

% of Students Earning Passing 

Grade 

English 447 312 69.80 

Mathematics 769 504 65.54 

Reading 358 276 77.09 

 

2006-2007:  Percent of students completing developmental courses and earning a 

passing grade in the fall semester 2006 

Developmental Course 

Subject 

No. Students 

Enrolled at End-

of-Term 

No. of Students 

Earning Passing 

Grade 

% of Students Earning Passing 

Grade 

English 347 200 57.64 

Mathematics 608 236 38.82 

Reading 283 208 73.50 

 

The subcommittee also looked at the success rate of developmental students in 

subsequent college-level courses in math and English to determine if there was a 

pattern in performance.  In assessing the fall 2007 College Accountability Performance 

Profile (CAPP) Report, 61.25% of exiting developmental math students passed Math 

100, Math 116 or Math 101. That was down slightly from the 63.83% in 2006, but up 

from the 55.97% reported in 2005 (as illustrated). In examining ENG101 pass rate 

scores, 52.45% of developmental students passed ENG101ðEnglish Composition 

during the fall of 2007.  In 2006, the pass rate was 55.14%, and in 2005, the pass rate 

was 67.09%.  In looking at the data collectively, it was determined that on average, first-
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year students entering college level courses faced difficulty in successfully exiting from 

these courses. 

B. Percent of Students who met developmental course requirements in English or 

mathematics in the previous three semesters and earn a grade of "C" or better in 

collegiate credit English or in collegiate credit mathematics courses in fall semester 2005  

Course No. of Former Dev. 

Students Enrolled 

No. Earning a "C" or 

better 

Percent of Students Earning "C" or 

better 

English 101 79 53 67.09 

Math 100 or 

116 

94 60 63.83 

 
B. Percent of Students who met developmental course requirements in English or 

mathematics in the previous three semesters and earn a grade of "C" or better in 

collegiate credit English or in collegiate credit mathematics courses in fall semester 

2006.  

Course No. of Former Dev. 

Students Enrolled 

No. Earning a "C" or 

better 

Percent of Students Earning "C" or 

better 

English 101 107 59 55.14 

Math 100 or 

116 

159 89 55.97 

 

After analyzing these results, the team decided to investigate even further to determine if 

graduates exiting Lawson State fared better in terms of basic skill development in math, 

English and reading.  As a result, the CAAP (Collegiate Assessment of Academic 

Proficiency) Trend Results were studied from 1998 (where applicable) through 2007.  

Results indicated that in the majority of graduates placed in the lowest two quartiles in 

each consecutive year under each subtest tested in mathematics, reading, and writing.  

It was determined that while this particular test is not linked to any particular course or 

that graduates are not penalized in any way from poor performance, results are relevant. 



                                                                                                            Lawson State Community College 
 
 

20 
 

Mathematics Subtest 0-25 26-50 51-75 76-99 

Spring 2000 42 40 14 4 

Spring 2001 56 26 15 3 

Spring 2002 46 26 24 4 

Spring 2003 54 19 20 7 

Spring 2004 51 17 22 11 

Spring 2005 43 18 28 11 

Spring 2006 41 19 27 13 

Spring 2007 52 22 18 8 

 
 

Writing Subtest 0-25 26-50 51-75 76-99 

Spring 1998 68 24 4 4 

Spring 1999 66 15 12 7 

Spring 2000 61 27 6 6 

Spring 2001 66 26 9 6 

Spring 2002 57 30 9 4 

Spring 2003 44 35 12 9 

Spring 2004 55 25 13 7 

Spring 2005 42 31 20 7 

Spring 2006 40 32 19 9 

Spring 2007 56 18 22 4 

 



                                                                                                            Lawson State Community College 
 
 

21 
 

Reading Subtest 0-25 26-50 51-75 76-99 

Spring 1998 55 30 10 5 

Spring 1999 44 34 20 2 

Spring 2000 56 22 18 4 

Spring 2001 45 26 23 6 

Spring 2002 54 31 9 6 

Spring 2003 54 34 6 6 

Spring 2004 56 18 14 12 

Spring 2005 46 17 26 11 

Spring 2006 41 29 14 16 

Spring 2007 68 22 9 1 

 

Retention Data 

The QEP Administrative Subcommittee also analyzed retention rates at the college and 

discovered that general retention data revealed that by the third year of enrollment, only 

32% of students have either completed or transferred out of the college successfully.  In 

fact, retention rates shrink each subsequent semester a student is enrolled.  Data 

collected (see next illustration) indicated that 70% (+/- 5%) first-time, full-time students 

who pass 12 semester credit hours in the fall semester, re-enroll in the spring semester.  

Generally, that number drops to 50% (+/- 4%) of first time, full-time students who passed 

12 hours in the semester.  And, after three years, that figure drops to 32% (+/- 3%) have 

either completed or transferred out. The subcommittee found that in randomly contacting 

non-retained students, numerous rationales were offered for why students did not 

continue:  financial constraints, entered or re-entered the work force, lack of attendance, 

poor grades, transportation, family constraints, and lack of child care.  
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1=Retention Rate, following one semester of enrollment 
2=Retention Rate, following two consecutive semesters 
3=Retention Rate, after 3 years. 
 

Literature Review 

The QEP Administrative Subcommittee made an executive decision to conduct the 

Literature Review after the selection and approval of the QEP topic: Freshman 

Encounter:  e3 4 life. This decision was made in large part because the team felt that 

the Literature Review needed to serve as a resource for the Curriculum Team as they 

worked to develop the curriculum for the Freshman Academy.  The Literature Review 

focused on Student Engagement and the Freshman Experience and was conducted by 

the professional librarian staff of Lawson State Community College and the QEP 

Curriculum Team.  The primary thrust of the Literature Review was to search out best 

practices in the field and serve as a primary resource for the Curriculum Team. 

QEP Organizational Structure Development 

Another initial charge was the creation of a QEP broad-based organizational structure 

which includes participants from all divisions of the college and includes faculty, staff, 

students (through focus groups), and administrators.  The QEP Administrative 

Subcommittee made several key decisions prior to the completion of the process.  First, 

it was determined that the committee structure would be integrated into the existing 

organization structure at the college.  Second, that committee members would be built 

based on a volunteer basis only, not forced to join; third, that each committee be 

assigned co-chairs, as opposed to single chairpersons, in order to provide internal 
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support and lessen the burden on participants; and lastly, that each committee have 

clearly defined roles and responsibilities. 

Following topic selection, which is outlined in the next section of this report, the following 

QEP leadership teams were approved by the Administrative Cabinet to develop, 

implement, evaluate, and sustain the QEP. 

QEP Teams and Responsibilities (Organizational Structure) 

Primary Leadership Team  

 Oversee the development and implementation of the QEP 

 Serve as liaisons to the QEP Teams 

 Meet with QEP Teams 

 Maintain minutes of all meetings 

 Serve as an Advisory Team for other teams 

 Assist co-chairs in assigning team responsibilities 

 Develop the written QEP document based on input from the teams 

 Recommend training activities in student engagement and The Freshman 

Academy 

 Visit/learn about other Freshman Year Experience (Freshman Academy) and 

student engagement projects at other institutions 

 Coordinate the development and maintenance of reports associated with the 

QEP 

Secondary Leadership Team 

 Provide technical assistance to the Primary Leadership Team 

 Assist with the development and implementation of the QEP 

 Meet with QEP Teams per assignments from the Primary Leadership Team 

 Provide the Primary Leadership Team with feedback, concerns, etc. from the 

campus community and external stakeholders 

 Coordinate informing and where appropriate, involving external stakeholders 

(high school counselors, neighborhood groups, etc.) in the QEP process 

 Work closely with the Marketing and Special Events Teams 
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Curriculum Team 

 Conduct research (internet, journal articles, etc.) to determine best practices for 

student engagement and freshman orientation courses 

 Maintain minutes of all meetings; submit copy to the Primary Leadership Team 

 Write a 10 to 15 page literature review with citations 

 Work with the Primary and Secondary Leadership Teams and the Administrative 

Cabinet to develop a written document that includes goals, objectives, student 

learning outcomes, appropriate activities, curriculum information, a proposed 

syllabus and evaluations for the Freshman Academy  

 Recommend consultants and other training activities 

 Serve in an advisory capacity to other teams 

 Visit/learn about other Freshman Year Experience and Student Engagement 

Projects at other institutions 

 Give input on methods for effectively assessing the success of the QEP 

 Recommend textbooks and other appropriate teaching and learning materials 

and methodologies 

Professional Development Team 

 Work closely with the Curriculum Team 

 Maintain minutes of all meetings; submit copy to the Primary Leadership Team 

 Coordinate discussion sessions to share successful instructional strategies 

 Develop training activities for faculty and staff 

 Recommend and coordinate bringing experts in fields related to the QEP to 

campus  

 Implement training workshops according to an established timeline 

 Recommend, develop and implement evaluation activities associated with 

professional development 

 Maintain responsibility for the development and updating of effective training 

activities  

Evaluation Team 

 Work closely with the Curriculum Team and the Professional Development 

Teams 

 Maintain minutes of all meetings; submit copy to the Primary Leadership Team 
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 Research nationally normed assessments for possible use in the assessment of 

the QEP 

 Determine appropriate assessment methodologies for each component of the 

QEP 

 Determine appropriate assessments for the specific student learning outcomes 

associated with the QEP 

 Determine appropriate assessments for the faculty outcomes associated with the 

QEP 

 Recommend the acquisition of needed assessments including purchase and 

budget information 

 Maintain responsibility for making sure that all assessments are carried out 

 Where necessary, develop surveys and other tools for assessment 

 Maintain responsibility for documenting and recording use of results after 

assessments are complete 

 Develop and maintain appropriate databases related to the QEP 

Marketing and Special Events Teams 

 Research marketing and special events projects accomplished in promotion of 

the QEP at other institutions 

 Maintain minutes of all meetings; submit copy to the Primary Leadership Team 

 Recommend projects, develop and submit appropriate budgets 

 Plan and carry out projects to promote the QEP 

 Develop and submit a timetable for activities 

 Research and where appropriate, develop possible grants that would enhance 

student engagement and The Freshman Academy 

Budget Team  

 Responsible for the creation of the QEP budget 

 Responsible for overseeing all QEP financial affairs and interests 

 Responsible for the day-to-day management of the QEP budget 

 Responsible for fiscal and responsible oversight of the QEP budget 

 Responsible for approving or disapproving all QEP requisitioned request  
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The QEP initial leadership structure is illustrated below. 

 

As the development of the QEP progressed, the QEP Administrative Subcommittee 

recommended to the Administrative Cabinet the following important changes to the 

organizational structure of the QEP:  The addition of a QEP Director and Co-Director 

(who primarily focus on the implementation of the QEP within the Freshman Academy 

and the faculty development components; the merging of the Primary and Secondary 

Leadership Teams together (and renamed the QEP Leadership Team); and the creation 

of the QEP Advisory Board (which includes all the Co-Chairs from each QEP 

committee/team).  The chart below depicts these critically important (and impacting) 

changes. 

 

Equally important, the organizational structure of the QEP was integrated into Lawson 

Stateôs current organization structure.  The chart below illustrates all of the components 

of the QEP and demonstrates how it fits into the collegeôs overall organizational 

structure.   
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Integration of the QEP within the Strategic Planning Process (College-Wide) 

Lawson State Community College has a very effective Strategic Planning Process which 

includes annual Unit Plan Narratives, Unit Plans and Student Learning Outcomes 

reports.  The planning process also includes Program Reviews as well as annual 

Planning Hearings.  Hence, another initial charge, as noted above, for the QEP 

Administrative Subcommittee was to integrate the QEP into the Strategic Planning 

Process of the college.  In doing so, a QEP Evaluation Committee was created and 

charged with the responsibility of assessing and evaluating the QEP.  In addition, in 

order to achieve college-wide QEP focus, beginning in the 2009-2010 Planning Cycle, 

all divisions of the college will be required to have at least one QEP student learning 

outcome as part of its regular Student Learning Outcomes report.  To ensure this, the 

Student Learning Outcomes forms were modified for both instructional units and non-

instructional units.  Outcomes addressed must be linked in some form or fashion to the 

original seven Student Learning Outcomes which serve as the central basis of measure 

QEP effectiveness.   
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QEP Communications & QEP Training Initiatives 

The communications strategy for the QEP is multi-layered and could best be described 

in phases.  Phase I:  Pre-QEPðTopic Selection Campaign; Phase II: QEP Launch; 

Phase III:  QEP Training for Development.  The Marketing and Special Events Team 

formed is responsible for promoting the QEP. Prior to its inception, the QEP 

Administrative Subcommittee was charged with giving faculty, staff, administration and 

the community an understanding of the purpose of the QEP, the process of the QEP 

selection and QEP adoption.  

Phase I: Pre-QEPðTopic Selection Campaign:   Initially, the QEP Administrative 

Subcommittee conducted an email campaign to spark QEP interest and questions.  The 

email campaign, entitled, ñThe QEP is Coming Campaign,ò focused on several emails 

being sent out in stages.  Emails such as ñQò is Coming; ñQEò is coming and finally 

ñQEPò is coming (stretched over an extended period of time) got faculty and students 

talking and questioning what was a ñQEPò.  Following the teaser campaign, faculty and 

staff meetings from a period of 2007 through 2008 were used to introduce and reinforce 

the QEP concept and the overall charge of the college.  Meetings were also used as the 

main delivery of QEP topic survey inquiries.  Faculty, staff, and administrators were 

surveyed on two separate occasions.  The first survey asked participants to list possible 

QEP topics that focused on specific areas of concern as it related to student learning (as 

outlined more in the Topic Selection portion of this report).  After the first survey was 

administered, the qualitative data gathered were narrowed down to three possible topics 

(Topic ñAò, ñBò, and ñCò).  Following the narrowing down to three choices, faculty, staff, 

administrators, students and community stakeholders were surveyed and the QEP topic 

with the most votes was selected as the QEP topic.  This topic was then submitted to the 

Administrative Cabinet for final approval, was slightly modified, and then officially 

adopted.   

Phase II: QEP Launch 

Once the topic of the QEP was selected and officially approved, the QEP Administrative 

Subcommittee had three new challenges: (1) communicating the winning QEP topic in 

understandable and meaningful language; (2) stimulating even more interest in the QEP; 

and (3) encouraging QEP involvement across both campuses and within all divisions of 

the college.  The official QEP launch was conducted during the beginning of the spring 
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term in 2008.  This highly charged and highly anticipated promotional and informative 

event included faculty, staff, administrators, and community stakeholders and focused 

on not only informing participants about the QEP topic, but exciting them about the 

venture as well.  The purpose, logo, topic, goals, and objectives of the QEP were shared 

and the committee structure was revealed.  Volunteers were sought to serve on the 

various QEP teams; however, it was emphasized that QEP participation was completely 

voluntary.  It is the philosophy of the QEP Administrative Subcommittee that individuals 

involved in the implementation of the QEP should want to participate, not be forced to 

participate.   

Phase III:  QEP Training for Development 

Following the QEP launch, the QEP Administrative Subcommittee was able to match 

faculty, staff, and administrator names (from all divisions of the college) to the various 

committees and to appoint two co-chairs for each committee.  The Primary Leadership 

and Secondary Leadership Teams were hand-selected by the QEP Administrative 

Subcommittee; such important QEP roles were not voluntary.  Both the primary and 

secondary leadership teams were selected based on specific criteria and skill sets to 

include (but not limited to) the following abilities:  organizational skills, communication 

skills; intellectual capability; work ethic; writing ability; and leadership skills.  Once the 

teams were finalized, the QEP Administrative Subcommittee arranged for several QEP 

training sessions to provide QEP committee participants with more detailed information 

about QEP requirements and the specific charge related to each committee.  In addition, 

such training opportunities were also used to review other QEP reports and to gain a 

better understanding of what was expected of each group.  QEP binders were created in 

an effort to better train participants, and the SACS liaison and other members of the 

QEP Administrative Subcommittee headed the training sessions. 

Student Focus Groups 

In an effort to include current studentsô perceptions in the development of the Freshman 

Academy, the QEP team utilized focus groups as a means of linking student examples 

and experiences to the quantitative data previously addressed.  Three focus groups 

were conducted with a total of 18 students participating.  The objective of these focus 

group interviews was to discover what students found educationally engaging as a way 

to develop a more detailed understanding of the CCSSE results.  Students were asked 
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to grade the college in several areas relevant to student success.  They were also asked 

to comment on several questions specific to the PSY 100 course they have completed. 

Students were identified randomly by current instructors of the PSY 100 course without 

regard for how they performed in the class or whether they thought it to be worthwhile.  

They were contacted by their instructor and asked if they would participate in a focus 

group designed to assist the college in revamping the PSY 100 course to create an 

engaging experience.  Among the questions posed were the following areas:  

communicating off campus, academic advising, explaining the connection between 

grades and financial aid, transitioning from high school to college, teaching students to 

take responsibility for their own education, teaching the use of internal technology 

(Blackboard, student email, student Websuite, understanding of degree plans, and 

preparation for a career or for college transfer).  

The Focus groups surveyed gave the college high grades in the areas identified as 

contributing to student success.  102 of 176 (58%) possible responses rated the college 

ñAò, while 156 of 176 (89%) rated the college A, B, or C.  The greater majority of 

students felt that the content of the course was excellent, but that strategies for 

engagement were used sparingly. 

The feedback received from the focus groups helped the QEP team to further develop 

the QEP plan with emphasis on the areas of concern addressed by students.  The team 

plans to convene focus groups at the end of the spring 2010 term and each subsequent 

term until all areas of concern have been addressed.  Students are a vital component of 

the QEP plan and can provide vital information that will make the finished product as 

relevant as it can be for our students.  

QEP Overall Design and Implementation Strategy 

Although the Freshman Encounter: e3 4 life / QEPôs central focus is the Freshman 

Academy, it is supported by two support systems that ensure college-wide 

implementation of the QEP goals and learning outcomes.  They include the SPACE 

Center (Student Persistence through Assistance and Collaborative Efforts) and CTEL 

(The Center for Teaching Excellence and Learning).   

The Freshman Academy, a one-semester, one credit-hour, two contact hour course 

serves as the center impetus of the QEP and is designed to introduce freshmen students 
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to the Lawson State Community College experience. This course was originally entitled 

PSY100 and was categorized with a psychology prefix.  The Primary and Secondary 

Leadership Teams determined that the use of the PSY prefix was confusing for students 

and did not properly represent the type of new direction the course was now taking.  

Therefore, the PSY prefix was dropped and a new course ORN 101 (Freshman 

Orientation) was adopted.  It was also determined that the previous one credit, one 

contact course structure did not adequately provide enough time to cover the new 

Freshman Academy curriculum that the QEP Curriculum Committee had created.  As a 

result, the team decided to select the 1 credit, 2 contact hour solution for the course 

which provided more classroom time for instruction and/or group projects. The central 

focus of the course is to equip, engage, and empower students with an array of 

experiences and skills to improve their overall college success, and ultimately, to 

improve retention.  The course emphasizes individual responsibility and works to 

develop student commitment to academic success.  Equally important, emphasis is also 

placed on individual responsibility in their academic, social, and personal pursuits.  The 

course introduces college services; examines college policies and procedures; explores 

educational goals and career plans; helps students identify their learning styles; engages 

students technologically; provides seminars, workshops, and guest speakers; and 

provides a variety of out-of-class experiences to impact the educational process and to 

improve their success skills.  In short, the Freshman Academy is designed to engage 

students in the learning process, equip students with knowledge, skills, resources, and 

experiences, and to empower students with a sense of intellectual curiosity about the 

learning process and its impact on their academic, social and personal choices.  

According to the QEP timeline, the first Freshman Academy classes (only two sections) 

will be piloted in the spring of 2010 and assessed and/or modified and perfected in the 

summer of 2010.  The start period for the first official Freshman Academy classes, 

involving all entering freshman, will begin in the fall 2010.   

The Faculty & Staff Academy (which is housed in CTEL) is designed to provide a 

series of seminars, workshops, and activities that focus on the teaching and learning 

process and how to engage students in that process. The Academy is designed to 

enhance teaching, knowledge, and effectiveness to impact all students, but particularly 

freshman students. The Academy will allow faculty and staff working within the 

Freshman Academy to reflect on their teaching styles and how best to incorporate 
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successful engagement strategies in the teaching and learning process.  Those involved 

in the Faculty/Staff Academy will gain the knowledge and skills needed to be successful 

in fostering student learning and enabling the College to meet its goals.  All instructors 

within the Freshman Academy will successfully complete a specialized Faculty Academy 

which focuses not only on instructional techniques and student engagement but also 

teaches the Freshman Academy curriculum themes, and works to AcademyðFaculty 

and Staffðwill be housed in the Center for Teaching Excellence and Learning (CTEL).  

Below is the diagram that highlights the Freshman Academy and Faculty Academy 

Implementation plan.  Following the initial implementation of the Freshman and Faculty 

Academies, training for faculty will continue each summer and fall term.  Training will 

also be expanded, via CTEL, to include all instructional divisions of the college with an 

emphasis on student engagement strategies. Training will be conducted department-by-

department. 

 

 

  

 

 

 

 

 

 

The SPACE Center (Student Persistence through Assistance and Collaborative Efforts) 

is a comprehensive center designed to provide a structured means of ensuring that 

students are aware of and utilize the services and assistance provided by the College.  

Services include tutoring, counseling, academic advisement, mentoring, technology-

based services, student financial services assistance, academic support activities and 

programming, non-academic support and referrals, faculty/staff awareness activities, 
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collaboration and resource sharing, and special programs and community-based 

activities.  These supportive services enhance persistence, student learning, and overall 

student success. Counselors and other College personnel proactively assist students in 

utilizing these services.  The SPACE Center operates in collaboration with the Freshman 

Academy and the Center for Teaching Excellence and Learning (CTEL). 

Below is a diagram depicting the overall structure of the QEP.
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Identification of the Topic 

The Quality Enhancement Plan (QEP) topic selection was broad (included faculty, staff, 

students, and community stakeholders), introspective (considered internal and external 

data results), and extended (selection process spanned over a 16-month period). 

During the Collegeôs initial approach to defining a QEP topic, a QEP Planning Team was 

coordinated following the summer Administrative Retreat in 2006 recommendations.  

This QEP Administrative Cabinet Subcommittee included representatives from the 

Presidentôs Office, Student Services, Instructional Services (both College Transfer and 

Career Technical Programs), and Educational Support Services, affectionately titled the 

ñFab Five.ò  This team was charged with three critical initial charges and/or 

responsibilities: 

1. Devise a topic selection plan that included all stakeholders (internal and external) 

and was broad-based and extensive.  And, from the execution of such a plan, 

develop a list of substantial QEP topics that merit further consideration and/or 

narrowing. 

2. Oversee final selection of a topic for Administrative Cabinet proposal and 

approval. 

3. Communicate final title selection to Lawson State Community College personnel, 

students, and community. 

A review of how each critical topic selection component was reached is outlined below, 

in chronological order: 

Charge # 1:  Devise a topic selection plan that included all stakeholders (internal and 

external) and was broad-based and extensive.  And, from the execution of such a plan, 

develop a list of substantial QEP topics that merit further consideration and/or narrowing. 

After the QEP subcommittee did its initial review of the data and broadened its 

understanding of the QEP and its components, which were highlighted above, the 

committee devised a plan to secure a topic based on broad-based involvement.  The 

first part of the plan ñkicked offò in the fall of the 2007.  After a detailed introduction to the 

concept of the QEP and an email teaser introducing Lawson State students and 

personnel to the idea that the QEP was coming, faculty, staff, administrators and 
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students were asked to respond to open-ended qualitative survey question.  The 

questionnaire briefed recipients on what the purpose of the QEP was and asked the 

respondent to list up to four areas (related to student learning) that he or she would like 

the college to focus on.  The committee felt that it was important (in the initial survey) not 

to sway respondents.  Thus, the design of the questionnaire was open-ended and 

qualitative, rather than quantitative or directed. 

Part of the wording from the initial internal survey reads:  ñIf you had your choice, what 

QEP topic would you like Lawson State to pursue?  Keep in mind that the QEP topics 

must focus on student learning and need to be narrow, rather than too broad or far 

reaching.  QEP topics should also relate to an area of need that the college currently has 

within the institution as a whole.ò 

Once the results were in, the QEP Administrative Subcommittee assessed the results 

and was able to narrow the topics down to three categories, called projects.  The 

projects were identified as Project ñAò, ñBò, and ñCò and were identified as follows: 

Project ñAò: This project will focus on creating a unique first-year experience for 

students.  The project will focus on improving studentsô technology skills, speaking 

abilities, presentation skills, social skills, writing skills, and critical thinking skills. 

Project ñBò:  This project will focus on strengthening the communication skills of 

students.  Emphasis will be placed on both oral and written communication as well as 

technological literacy skills.  Writing across the curriculum (throughout most classes) 

would be emphasized as well as oral projects.  Emphasis would also be placed on 

exposing students to a vast array of technologies (inside and outside the classroom). 

Project ñCò:  This project will equip students during their first-year experience with 

leadership skills, study skills, coping skills, time management skills, communication 

skills, and team work skills.  Improvement of studentsô self image and empowering 

students to stay focused and stay in school will also be a major objective.  Learning 

inventories as well as other methods will be utilized to equip students with practical skills 

to enable them to be successful in college. 
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Community Involvement 

Now that the projects were narrowed and more specific, the subcommittee determined 

that it was then appropriate to bring all stakeholders into the discussion of the 

appropriate QEP topic.  As such, a new survey was created highlighting the three project 

choices and distributed (throughout fall 2007) to faculty, staff, administrators, students, 

and the community (via advisory committees and on-campus offices). By the end of the 

fall term, 2007, over 2,400 votes (from over 700 participants) had been tallied, and the 

winning project, Project ñC,ò dealing with the first-year experience was selected.  It had 

more (453) first place votes as compared to Project ñAò, with 177 first place votes and 

Project ñBò, with only 159 first place votes (as illustrated below).   

Frequency of Rankings:  453 respondents Ranked Project ñCò as their first choice. 

 

Following the final survey results, the proposed QEP topic was examined and studied by 

the QEP subcommittee in an attempt to devise a name for the QEP that would properly 

represent the topic selected by the college and the community.  The subcommittee 

analyzed the components within Project ñCò and developed the title:  Freshman 

Encounter:  e3 4 life.  The title was selected because the subcommittee felt that the 

name represented critical components spelled out in the project.  First, it identified that it 

was a project specific to first-year students. Second, it dovetailed off some of the 

language used in the description of the project and centered on engaging, equipping, 

and empowering students (through its focus).  Third, the title also focused on individual 

Project ñAò 1 2nd Place 3 Totals 

159 334 278 771 

Project ñBò 1 2 3rd Place  

177 322 401 900 

Project ñCò 1st Place 2 3  

453 169 130 752 
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responsibility which was also highlighted within the project and identified these 

characteristics as useful skills college students should leave with for successful lives. 

Charge # 2: Oversee final selection of a topic for Administrative Cabinet proposal and 

approval. 

Following the selection of the topic through broad-based involvement and the creation, 

by the QEP subcommittee, of an appropriate name for the QEP in support of Project ñCò, 

the subcommittee presented both findings to the Administrative Cabinet for official 

approval and adoption.  The Administrative Cabinet felt that Project ñCò needed to be 

narrowed in scope and felt that some of the identified areas overlapped in terms of skill 

sets.  Once narrowed, the focus of the QEP, as well as its name, Freshman Encounter:  

e3 4 life, was accepted and approved officially. 

The original project read as follows:  Project ñCò:  This project will equip students during 

their freshman experience with leadership skills, study skills, coping skills, time 

management skills, communication skills, and teamwork skills.  Improvement of 

studentsô self image and empowering students to stay focused and to stay in school will 

also be a major objective.  Learning inventories as well as other methods will be utilized 

to equip students with practical skills to enable them to be successful in college. 

The project was modified and read as follows upon final approval and adoption from the 

Administrative Cabinet:  Freshman Encounter:  e3 4 life will equip students during their 

first-year experience with technological skills, critical thinking skills, communication skills, 

social skills, time management skills, study skills, and leadership skills. 

The QEP Subcommittee also determined that, based on its research and data collection, 

the focus of the QEP was on-target with what they had researched and recommended. 

They recommended that an additional focus, student engagement, be added as a 

method in the implementation of the QEP.  The Administrative Cabinet approved the 

recommendation, and student engagement was officially adopted as means of 

instructional delivery within the QEP.   

Statement of the Problem:  In assessing all the college-wide data results, as well as 

the internal QEP survey data, the Subcommittee determined that first-year students 

entering Lawson State need to improve their technology skills, critical thinking skills, 

communication skills, social skills, time management skills, study skills, and leadership 
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skills.  It was also established that the college needs to better emphasize student 

engagement throughout its instructional program. 

Charge 3:  Communicate final title selection to Lawson State Community College 

personnel, students, and community. 

The final step in the process was to communicate the official approval of the QEP topic 

to the faculty, staff, administration, and community stakeholders.  During the January 

2008 Faculty and Staff Professional Development In-service, the official QEP launch 

began.  The QEP title and the winning project (Project ñCò) were unveiled, and a recap of 

the QEP project was outlined for all, to include its focus on student engagement.  The 

QEP winning project and name were also highlighted on the website for broad-based 

communication.  In addition, the President  announced, shared, and continues to share 

the general idea of the QEP with participants of the Western Cluster Forum Breakfast 

series (local neighborhood association breakfast meetings that are held on campus and 

are well attended), with the Alabama Department of Postsecondary Education, and 

during Lawson State Community College sponsored events.   

Below is a visual illustration of all the steps taken to develop the QEP topic, beginning 

with Step 1 and ending on Step 9.  The entire process took over 16 months and was 

broad-based in its approach. 
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Desired Student Learning Outcomes 
 

A. 
Student Learning Outcomes  

B. 
Assessment Methods 

C. 
Expected  
Results 

 
Students exiting the Freshman 
Academy should demonstrate the 
following proficiencies: 

 
List what methods you plan on 
using to measure each student 
learning outcome. 

 
List what intended results 
you expect to see if the 
outcome is reached. Results 
should be measurable. 

1.  Ability to use online 
technologies effectively in a 
collegiate environment. 
 

1.  Internal data usage reports on 
Websuite, STARS, Blackboard, 
AVL (Alabama Virtual Library, 
LSCC email, ePortfolio and e-
journaling. 
 
 

1.  80% of Freshman 
Academy students will 
demonstrate proficient use 
of online technologies such 
as Websuite, STARS, 
Blackboard, LSCC email, 
ePortfolio, and e-journaling. 

2.  Ability to employ critical 
thinking skills and logical thought 
processes in problem solving and 
decision making. 
 

2. Problem-based learning 
activities rubrics; case study 
results; role-playing rubrics, and 
structured debate rubrics 

2.  80% of Freshman 
Academy students will 
demonstrate proficiency in 
critically thinking through 
various problem-based 
activities, case studies, 
structured debates, and 
conflict resolution.  

3. Ability to communicate 
effectively and proficiently using 
written, oral, and listening skills. 

3. Oral communication rubrics; 
listening rubrics (from debate 
activities); writing rubrics; panel 
discussion observations; mock 
interview rubrics 
 

3.  80% of Freshman 
Academy students will 
demonstrate proficiency in 
using written, oral, and 
listening skills via debates, 
reflective essays, panel 
discussions, and mock 
interviews.  

4. Ability to demonstrate 
appropriate social skills in a 
variety of collegiate and 
community settings. 
 

4. Social skills rubric; direct 
observations; peer observations; 
panel discussion observations; 
discussion thread rubrics; direct 
observations at social events 

4.  80% of Freshman 
Academy students will 
demonstrate appropriate 
social skills in a variety of 
collegiate and community 
settings, to include special 
events, panel discussions, 
team building activities, 
online discussion threads, 
classroom discussion 
activities, and social events. 

5. Ability to identify and apply 
effective time management skills. 
 

5.  Final project assessment of 
adhering to deadlines; daily 
activity log assignment; results of 
the ñWhere Does My Time Goò 
activity; assessment of academic 
planners  

5.  80% of Freshman 
Academy students will 
demonstrate effective time 
management skills through 
the completion of the final 
project, maintaining their 
academic planners, and 
daily activity logs. 



                                                                                                            Lawson State Community College 
 
 

40 
 

 

 

 

  

6. Ability to identify and apply 
effective learning/study skills. 
 

6.  Comprehensive Learning 
Styles Inventory application 
assignment; self-reflective essays 
related to application of learning 
styles in other classes; pre- and 
post-test on learning styles 
 

6. 80% of Freshman 
Academy students will be 
able to demonstrate that 
they understand their 
learning style and know how 
to use that self-awareness to 
improve their study skills in 
other college classes. 

7. Ability to identify leadership 
skills, work in a team 
environment, and engage in 
community building opportunities. 
 

7.  Rubric results from the 
Freshman Academy Leadership 
Project 

7.  80% of Freshman 
Academy students will 
receive an 80% (B) or better 
on their team leadership 
project that addresses a 
community or college need. 
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Literature Review and Best Practices 

 
 Tell me, and I will forget. Show me, and I may remember. Involve me, and I will understand. (Confucius) 

 

Educators have long known that for true learning to take place, a student must be 

thoroughly involved and invested in the learning process. More recently, a growing 

consensus has emerged that academic involvement, involvement with faculty and 

involvement with peer groups, is vital to student success (Astin, 1984, 1985, 1993). Astin 

(1984) defines involvement as ñthe amount of physical and psychological energy that the 

student devotes to the academic experienceò (pg. 297). Pascarella & Terenzini 

summarize two decades of research on academic involvement thus, ñStudents who are 

actively involved in both academic and out-of-class activities gain more from the college 

experience than those who are not so involvedò(as cited in CCSSE, 2003). In 1993, 

Tinto theorized that participation in extracurricular activities makes a student more likely 

to persist in college. Tinto referred to this phenomenon as the theory of social and 

academic integration.   From this notion of greater student involvementðoften cited in 

such studies of attrition and retentionðhas evolved the more robust concept of student 

engagement. Tinto (1993) explains, ñ[T]he same forces of contact and involvement that 

influence persistence also appear to shape student learning. . . . [T]he more students are 

involved in the social and intellectual life of a college, the more frequently they make 

contact with faculty and other students about learning issues, especially outside the 

class, the more students are likely to learnò (p. 69). Accordingly, academic success in 

higher education has been positively associated with student engagement (Chaves, 

2008). In 2005, Pascarella and Terenzini assert that ñ[s]ince individual effort or 

engagement is the critical determinant of the impact of college, then it is important to 

focus on the ways in which an institution can shape its academic, interpersonal, and 
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extracurricular offerings to encourage student engagementò (p. 602). Likewise, the 

Community College Survey of Student Engagement (CCSSE) reports (2004): 

Research shows that the more actively engaged students areðwith 

college faculty and staff, with other students, and with the subject matter 

they studyðthe more likely they are to learn and persist toward achieving 

their academic goals. Student engagement, therefore, is a valuable 

yardstick for assessing whether and to what extent an institution is 

employing educational practices likely to produce successful resultsð

more students across all subgroups achieving their academic goals (p. 4). 

 

I. Defining student engagement 

 So engagement is clearly central to the mission and goals of any community 

college, but what exactly is student engagement, over and above mere involvement? 

The term has proved to be notoriously difficult to define clearly or consistently (Farmer-

Dougan, Farmer-Dougan & McKinney, K, nd). Since defining a term can sometimes be 

made easier by first attempting to define its opposite, one might ask: what does 

disengagement look like?  At one extreme, student disengagement might mean a formal 

withdrawal from the college, but more commonly, it might present itself as a 

psychological withdrawal, an abdication of responsibility, a passive affect, or social 

isolation.  Skinner and Belmont (1993) explain, ñThe opposite of engagement is 

disaffection. Disaffected [students] are passive, do not try hard, and give up easily in the 

face of challenges... [they can] be bored, depressed, anxious, or even angry about their 

presence in the classroom; they can be withdrawn from learning opportunities or even 

rebellious towards teachers and classmatesò (p. 572).  An engaged student, conversely, 

is both involved and invested in his or her learning process and environment. 
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ñEngagementò might thus be defined as a "student's willingness, need, desire and 

compulsion to participate in, and be successful in, the learning process promoting higher 

level thinking for enduring understanding" (Boumia, et al., 1997, p. 294).  Skinner and 

Belmont (1993) explain further:  

  ñ[Students] who are engaged show sustained behavioral involvement in  

  learning activities accompanied by a positive emotional tone. They select  

  tasks at the border of their competencies, initiate action when given the  

  opportunity, and exert intense effort and concentration in the   

  implementation of learning tasks; they show generally positive emotions  

  during ongoing action, including enthusiasm, optimism, curiosity, and  

  interestò (p. 572).  

Students who are engaged ñfind pleasure in pursuing their coursework and continue to 

try in spite of setbacksò (Schlecty, 1994, p.5).   Furthermore, engaged students actively 

ñ[seek] meaningful information that makes sense in their livesðoften because they see 

an immediate connection to real-life experiencesò (Learning Point Associates, 2007, pg. 

6).  

 So a crucial component of a studentôs experience of engagement is clearly his or 

her own intrinsic motivation (i.e., self-motivation over and above extrinsic motivators like 

grades). Boumia, et al. (1997) explain: 

 ñ[M]otivation refers to a studentôs willingness, need, desire and compulsion to  

 participate in, and be successful in, the learning process; it seeks to increase the  

 factors that move a student toward becoming more involved in the class and the  

 subject matter. . . . In the classroom, instructors need to design instruction which  

 concentrate [sic] on facilitation and communication by using teaching strategies 

 which enhance intrinsic motivation; supporting learners by augmenting skills they 
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 have already acquired. As facilitators of a class, the instructorôs role would  

 become not simply that of teacher, but also as motivator.ò (p. 294)  

F. M. Newmann, G. G. Wehlage, and S. D. Lamborn, (1992), however, claim that 

engagement encompasses more than just motivation.  They explain, ñBy focusing on the 

extent to which students demonstrate active interest, effort, and concentration in the 

specific work that teachers design, engagement calls special attention to the social 

contexts that help activate underlying motivationò (cited in Smith, W. J. Donahue, H. D. & 

Vibert, A. B., 1998, p.12-13, emphasis added).  

 Expanding on the importance of these social contexts, Newmann and colleagues 

list several essential components of engagement: a sense of group membership 

contextualized by clarity of purpose, fairness, personal support and caring, as well as a 

sense of ñauthentic work,ò contextualized by extrinsic rewards, intrinsic interests, a 

sense of ownership, a connection to the real world, and fun (Newmann, et al., 1992). 

Similarly, Kenny, Kenny, and Dumont (1995) have identified ñfive key components of an 

engaging student-centered environment: academic challenge, active and collaborative 

learning, student-faculty interaction, enriching education experiences and a supportive 

learning environmentò (p. 37). While student engagement can be said to arise naturally 

from campus experiences that satisfy basic human psychological needsðbelonging, 

competence, and autonomy (Schuetz, 2008)ðit is not, then, merely a private state of 

consciousness. It is, rather, a complex social experienceðan experience that must be 

carefully planned and maintained. 

 

II. Practicing Student Engagement 

If an engaged student is involved in the learning process, is socially motivated to 

participate and to persist in that process, and is thoroughly convinced of the 
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meaningfulness of his or her education, how exactly does an institution or instructor go 

about creating and fostering such an engaging environment from the very beginning of a 

studentôs college education? One of the most widely used approaches is some version 

of the first-year seminar or freshman experience (Cuseo, 2004). Among the first to 

describe the First Year Experience were White, Goetz, Hunter, and Barefoot (1995). 

Their research focuses on assessment of the first-year studentôs skills, as well as the 

design and implementation of the program. They further recommend that First Year 

Experience programs should provide students the opportunity to interact socially with 

both peers and faculty, as well as introduce the students to academic services, facilities, 

counseling staff, and other campus based resources. The First Year Experience should 

be seen as a programmatically linked process and not as a single event (Schrader & 

Brown, 2008). Smith and Brackin (1993) contend that ñthe best orientation experience 

occurs when there is total campus commitment to the process and results from the 

collaborative efforts of students, senior administrators, faculty, and the broad spectrum 

of student affairs and educational support programmers. . . . It is essential that 

continuous orientation be integrated into the total educational community and that it 

encompass the institutional missionò (pgs. 45, 54). 

Gardner (1986) has highlighted the importance of programs that focus on the first 

few weeks of college, a time when many students make the decision to drop out. It is 

during this period that students feel increased personal autonomy and form the habits 

and relationships they will carry throughout their college careers. Chickering and Reisser 

(1993) postulated that developing this autonomy culminates in the recognition that one 

cannot exist in a vacuum; again, highlighting the need for social integration and support. 

Furthermore, with approximately two-thirds of the gains students make in knowledge and 

cognitive skill development coming in the first two years of college, first-year programs 
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seem to be the ideal solution to the problem of student disengagement (Pascarella & 

Terenzini, 2005).  

 Obviously, simply instituting a course for first-year students and calling it one of 

the various names that are given to this type of course will not necessarily lead to the 

sorts of results discussed.  Elements of the content and structure of these courses that 

lead them to be successful can be generally identified, and these elements should be 

foremost in the minds of those developing such a course. The research shows that the 

typical goals of these first-year programs should be based on the following: 

student/faculty contact; active/experiential learning; timely feedback; high expectations; 

respect for different learning styles; and collaboration among students. Some content 

elements that are associated with positive outcomes include critical/creative thinking, 

research skills, and oral/written communication skills.  Additionally, research shows that 

learning must be intentional, proactive and intrusive, as well as learner-centered rather 

than teacher-centered, with the focus shifted from teaching to learning.   

At the University of Vermont, for example, participants in a humanities oriented 

first-year seminar that emphasized these content elements made the Deanôs List in 

higher percentages than non-participants, and more went on to be admitted to honors 

programs than non-participants (Thomson in Barefoot, et al., 1998).  This accords with 

other work finding that students entering college do not perceive the library as important 

or even relevant to their education, but that first-year programs emphasizing research 

skills have participants who develop critical thinking and communication skillsðthe same 

three skill sets that the University of Vermont study found positively impacted student 

academic performance (Barefoot, 2006; Roselle, 2009).   

The Best Practices of an Engaging First-Year Experience can thus be classified 

as seven major value-based, theory-driven actions:  
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A. Promote Active, Experiential Learning 

The first year experience should be less of a course than an experience. Many theorists 

and practitioners stress the importance of studentsô active learning and active 

involvement in all aspects of the class (Gardner, 1991; Tinto, 2006; Chickering and 

Gamson, 1987). Paul Elsner (2002) explains that, ñReasons behind high drop-out rates 

for first year students may include the collegeôs adherence to the traditional learning 

paradigm that characterizes the student as a passive learnerò (Toward Learning from 

Engagement, p. 23) Thus, great care and planning should be undertaken to avoid a 

course in which students passively listen, take notes, memorize, and mechanically 

regurgitate. The classroom environment should be stimulating, and the activities should 

transcend the traditional boundaries of the classroom. The benefits of creating an active 

first year experience for students not only improve the overall interest in the college, but 

also improve retention rates.  In fact, Banning (1989) states: 

  Once the student arrives on campus, the fit between student and   

  institution may well determine whether the collegiate environment is going 

  to have a positive impact (retention) or a negative impact (attrition)é[T]he 

  nature of the ecological transition and the resulting ecological congruence 

  are critical to freshman success (p. 58). 

Further, data shows that there is direct correlation between the ñamount of learning or 

developmentò a student makes to the ñquantity and quality oféstudentéinvolvementò 

(Dannelles, 1993, p. 27).  Disengagement in the classroom, then, can negatively impact 

student retention.  Indeed, according to Dannelles (1993), ñNegative experiences reduce 

integration and lead to distancing from the collegeôs academic and social communities, 

increasing marginality, and perhaps culminating in withdrawalò (p. 27).  Thus, it would 

behoove freshman orientation programs to focus on student engagement activities that 
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increase student involvement, perpetuate shared learning experiences, and promote 

social-interaction among student groups.  For it is through these shared and engaging 

learning experiences that ñstudent attributes and institutional variables interact in both 

academic and social systems, leading to some degree of academic and social 

integration, which is defined as the extent to which the individual shares the attitudes 

and values of peers and faculty and conforms to the expectations of the communityò 

(Dannelles, 1993, p. 27).  In a 2005 survey on student engagement, students 

participating in a freshman orientation course focused on student engagement reported 

that they: 

a. were more challenged academically; 

b. reported more active and collaborative learning activities; 

c. interacted more frequently with faculty; 

d. perceived the campus environment as being more supportive; 

e. gained more from their first year of college; and 

f. were more satisfied overall with their college experience (Kuh, 2007, 

pgs. 6-7.) 

 

B. Promote learning autonomy and self-efficacy  

A great deal of research highlights the importance of learning autonomy and self-efficacy 

(Schuetz, 2008; Chickering and Reisser, 1993; Gardner, 1986, 1991). The word 

ñautonomyò derives from the Greek ñauto-nomos,ò that is, ñself-law.ò Learning autonomy 

begins when a student acts out of an intrinsic motivation, such as reading for the sake of 

learning itselfðrather that operating from merely extrinsic motivators, such as earning 

grades or avoiding punishment. Thus it is closely allied to the concept of self-

determination. Self-efficacy, in a similar vein, is the belief that one has the power to 
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produce a particular desired effect. According to Alvermann (2003), students with high 

degrees of self-efficacy are more likely to read for school than are students with low 

levels of self-efficacy. Students who are convinced that their study habits will actually 

influence their grades are more likely to study. On the other hand, students who believe 

that academic achievement is solely the result of inherent ability, rather than of concrete 

behaviors, are less likely to read (Alvermann, 2003). An engaging first-year orientation 

program, therefore, should emphasize the individual achievement of specified learning 

goals, and promote the habits and processes by which those goals can be met. It should 

not, conversely, emphasize raw talent or innate intelligence. When students are made to 

understand the goal of an assignment, along with the concrete steps that must be taken, 

they will ñfeel a sense of control over how they achieve that goal [and] are more likely to 

work hard even in the face of difficultiesò (Learning Point Associates, 2007, pg. 7). To 

establish this sense of self-efficacy, Gardner (1991) recommends that instructors offer 

more support and structure at the beginning of a course or term, but that they gradually 

withdraw it in order to encourage greater self-direction and responsibility in their 

students. Another commonly recommended practice that fosters this sense of learning 

autonomy and self-efficacy is that of providing choices to studentsðchoices among 

various activities and assignments, as well as choices among methods. Students who 

are allowed a range of choices are less likely to offer resistance and are more likely to 

complete assigned tasks (Wigfield, 2004).  

  

C. Provide frequent, even inescapable, opportunities for student-faculty involvement  

A great many theorists and practitioners recommend as much student-faculty 

involvement as possible (Chickering and Gamson, 1987; Gardner, 1991; Skinner and 

Belmont, 1991; Lumsden, 1994; White, Goetz, Hunter, and Barefoot, 1995; Swing, 2002; 
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Tinto, 2006). Tending to support prior studies by Tinto, some research indicates that if 

the relationship between the teachers and the students of a first-year orientation course 

is positive, then simple hours together become a positive factor.  This study finds that 

students in one-hour-per-week classes benefited, but the benefit increased as the 

course increased hours, so that two and three credit-hour courses had even greater 

rates of retention (Swing, 2002).  Of course, the quality of this interaction is even more 

important than the quantity of interaction. Lumsden (1994) stresses the importance of 

creating an environment of welcome and support. Similarly, Skinner and Belmont 

recommend that faculty should converse with students individually, taking care to 

maintain a positive, welcoming, pleasant tone throughout these exchanges (Skinner & 

Belmont, 1991). Michael Dannells, citing Schlossberg (1984) and Schlossberg, Lynch, & 

Chickering (1989), underscores the necessity of this personal involvement: 

All students, but perhaps more importantly, underrepresented students of 

all kinds, have a need to feel that they matter, that they count for 

something, and that someone in the college stetting cares about them. If 

they do not have this sense of mattering, they tend to feel marginal and 

are less likely to succeed in college. Since orientation to college is, by 

definition, a transition time, it would seem most appropriate to attend to 

these issues of marginality and mattering. (pg. 13) 

Thus students feel they matter when they are given personal attention and when 

someone is willing to listen to them. Smith and Brackin (1993) warn that ñsome faculty 

believe that orientation is the time to ótellô new students of the glories of certain academic 

programs, but, in fact, orientation is really a time to listen to studentsò (pg. 48). This 

listening can prove quite valuable to instructors, as well. Gardner (1991) explains that 

frequent, positive involvement enables faculty to scrutinize their own unwarranted 

http://www.nwrel.org/request/oct00/textonly.html#skinner
http://www.nwrel.org/request/oct00/textonly.html#skinner
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assumptions and unsupported beliefs about their students.  Moreover, he even 

recommends that faculty regularly invite the students to assess the effectiveness of 

teaching methods and to communicate their own sense of academic development and 

accomplishment, or lack thereof (Gardner 1991). Such frequent involvement, interaction, 

and listeningðthat is, engagementðwill enable an instructor to continually refine his or 

her methods during a given term, rather than simply waiting for course evaluations to 

arrive after the term is over and the students have moved on.   

 

D. Provide frequent, even inescapable, opportunities for peer involvement; Promote 

cooperative learning        

In addition to faculty-student interaction, many theorists and practitioners recommend a 

large degree of peer interaction. A sense of social isolation is one of the most common 

causes of attrition, the ultimate disengagement (Astin, 1985; Tinto, 2006). Gardner 

(1991) reminds us of how complicated and demanding the transition to college can be, 

and so he affirms the value of extensive support networks for first-year students. He 

recommends that relationship building activities be imbedded in the course to create a 

sense of unity, camaraderie, and shared aims among the students. Likewise, Chickering 

and Gamson (1987) recommend any learning activity that ñdevelops reciprocity and 

cooperation among studentsò (p. 1).  Mullendore and Abraham (1993) advise ñsmall 

group opportunities, where a level of intimacy and trust can be developedò (pg. 65). 

Group work is also frequently recommended, including peer-to-peer teaching and 

tutoring (Gardner 1991). 
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E. Establish, communicate, and maintain challenging and rigorous standards; maintain 

high but reasonable expectations 

The literature of student engagement often warns that a facile or incomplete 

understanding of the true meaning of student engagement could result in a relaxing of 

academic and intellectual standards. Yet an engaging first-year experience program that 

fosters a sense involvement and community must still establish, communicate, and 

maintain high academic standards (Tinto, 2006; Gardner, 1991; Chickering and 

Gamson, 1987). Involvement is a means to an end, not the goal itself. The goal remains 

learning. Rigorous academic and intellectual standards must not be compromised by 

any pedagogical method, including one that emphasizes student engagement.  

 

F. Provide prompt feedback and frequent validation (Tinto, 2006)  (Gardner 1991)  

Students who are provided with immediate feedback on their work, especially during the 

first few weeks or months of course, typically demonstrate positive and immediate gains 

in their development and overall academic progress (Kuh, 2007).  Indeed, Kuh goes on 

to add: 

  Providing students with regular feedback about their performance   

  throughout their studies and providing opportunities to test what they are  

  learning through problem solving with peers inside and outside the  

  classrooméinternships, and capstone experiences help students develop 

  habits of the mind and heart that promise to stand them in good stead for  

  a lifetime of continuous learning (Kuh, 2007, p. 7). 

Community college students typically enter college facing many academic obstacles.  

Not only are they more susceptible to withdrawing or disengaging during their college 

career, but due to their academic deficiencies, benefit greatly from immediate and 
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detailed feedback.  In a 2008 research study examining feedback and its impact on 

students, 55% (of the 400 students surveyed) reported that they were receiving regular 

feedback from their instructors, as compared to 75% of faculty reporting that they were 

providing regular feedback (Perera, Lee, Win, Perera & Wijesuriya, 2008).  Clearly, the 

research demonstrates that there is a disjunction between studentsô perceptions about 

the quality of feedback that they receive and faculty perceptions about that feedback.  As 

a result, colleges need to include this component in their faculty training courses.  

Indeed, ñIn most [education] settings, students rarely receive opportunities for dialogue 

on their performance.  Therefore, studentsô expectations on feedback are not met due to 

the lack of knowledge and understanding among teachers on effective feedback 

practicesò (Perera, et al, 2008, p. 396).  Common prevailing practices regarding the best 

types of feedback are as follows:  (1) feedback should be immediate and clear; (2) 

feedback should be detailed and point to targeted areas of improvement; (3) feedback 

should indicate why a student received a particular score; (4) feedback should be 

substantive, ample; (5) feedback should be routine; and (6) feedback should be 

meaningful (Perera, et al, 2008). 

 

G. Utilize a variety of instructional methods  

Tinto (1993) argues that the majority of students do not withdraw due to academic 

deficiencies, but rather, they withdraw due to a disconnection between the college and 

the student.  Thus, colleges need to examine ways to better engage students in the 

classroom.  The freshman experience, orientation, is one way in which colleges are 

attempting to fill this gap and engage students.  Pascarella and Terenzini (2005) explain, 

ñSince individual effort or engagement is the critical determinant of the impact of college, 

then it is important to focus on the ways in which an institution can shape its academic, 



                                                                                                            Lawson State Community College 
 
 

54 
 

interpersonal, and extracurricular offerings to encourage student engagement (p. 602).  

Best practices in the field indicate that the following strategies should be employed in a 

highly engaged classroom: (1) project based learning activities which focus on students 

working together to produce an end product that is centered on a complex problem; (2) 

group work that is well thought out and deliberate; (3) pair share activities that are 

infused in the classroom to support instruction; (4) oral presentations; (5) community-

based projects on or off campus; (6) internships or other field experiences; (7) external 

activities on and off campus; (8) infusion of technology-based projects and assignments; 

(9) oral and written presentations, both individual or group; (10) student-led discussion 

groups; (11) role playing opportunities; (12) case studies; (13) guest lecturers, 

presentations; (14) shadowing opportunities; (15) attending special events 

presentations; (16) debate; and (17) team presentations (Gardner, 1991; Schunk & 

Meece, 1992).  Indeed, ña variety of teaching approaches, including didactic, experiential 

and other forms, can foster student engagementò and have a profound impact on 

student learning and retention (Schunk & Meece, 1992.) 

 

III. Assessing Student Engagement 

 Assessing student engagement should not be merely an afterthought. It is, 

rather, an indispensable tool for any institution hoping to cultivate an environment of 

healthy student engagement (University of Tennessee, Chattanooga, 2005). Using a 

broad array of assessment methods will ñstrengthen the validity of findings and provide 

alternative perspectives on the resultsò (Chapman, 2003, para. 16). The most frequently 

used methods of measuring engagement are the following (Chapman, 2003): 

 self-reports 

 checklists and running scales 
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 direct observations 

 work sample analyses 

 focused cased studies 

 

A. Self-reports. 

Self-reporting consists of surveys and questionnaires completed by students. Students 

are questioned about their level of engagement, including such factors as attention 

levels, mental effort, task persistence, and discussion-response frequency. They might 

also be questioned about their ñinterest in and emotional reactions to learning tasks on 

indices such as choice of activities (e.g., selection of more versus less challenging 

tasks), the desire to know more about particular topics, and feelings of stimulation or 

excitement in beginning new projectsò (Chapman, 2003, para. 9). Students can be 

prompted to communicate their level of desire for new knowledge or skills, as well as 

their sense of self-efficacy and learning autonomy (Chapman, 2003; Covington, 2000). 

 
B. Checklists and Rating Scales. 
 
Checklists and summative rating scales can elicit from instructors their sense of 

studentsô engagement with regard to interest, attention, autonomy, emotion, and so 

forth. (Chapman, 2003; Skinner & Belmont,1993; Sweet, Guthrie, and Ng, 1996).  

One such scale is the ñTeacher Questionnaire on Student Motivation to Read,ò devised 

by Sweet, Guthrie, and Ng (1996).  

C. Direct Observations. 
 
More reliable than self-reporting scales are direct observations used to confirm these 

self-reported levels of engagement (Assor & Connell, 1992). Established protocols have 

been developed for these observations.  Chapman (2003) cites that of Ellett & Chauvin 
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(1991). Chapman (2003) provides a useful example: ñMost of these observational 

studies have used some form of momentary time sampling system. In these methods, 

the observer records whether a behavior was present or absent at the moment that the 

time interval ends or else during a specific time period. In classwide observations, 

approximately 5 minutes of observational data can generally be collected on each target 

student per lesson. Thus, a 30-minute observation period would allow observations of 

approximately 5 target students, with 6 to 7 sessions being required to observe a full 

class. In addition, to obtain a representative sample of students' behavior over the full 

course of a lesson, observations are generally rotated across students so that each 

student is observed continuously for only one minute at a time.ò (para. 13) 

D. Work Sample Analyses. 
 
Levels of engagement can also be measured by work sample analyses. Chapman 

(2003) explains that ñhigher-order problem-solving and metacognitive learning 

strategiesò can be demonstrated by student portfolios, journals, performances, and 

exhibitions (para. 14), citing Royer, Cisero, and Carlo, (1993) and Wolf, et al. (1990). 

Such samples can reveal the studentsô levels of understanding regarding their own 

strategic process of learning. Engaged students demonstrate higher levels of this self-

awareness. Chapman advises, ñThe efficacy of these methods hinges on the use of 

suitably structured tasks and scoring rubrics.ò Such rubrics should include criteria by 

which to measure ñproblem-solving, planning, and self-evaluationò in the studentôs work 

(Chapman, 2003, para. 14). Chapman cites protocols (Pintrich & DeGroot, 1990; Ward & 

Traweek, 1993) and singles out The Metacognitive Knowledge Monitoring Assessment 

and the Assessment of Cognitive Monitoring Effectiveness. 
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E. Focused Case Studies. 
 
Yet another method of assessing levels of engagement is a more holistic approach, a 

focused case study. A small group of students can be carefully observed, and a 

discursive report can be compiled of their levels of engagement, with attention given not 

only to the actual behavior of students, but to the context in the classroom in which the 

behavior has occurred. This would, then, include the otherwise hidden interactions 

between a given student and the other students and objects in the classroom. Such 

focused observation attempts to measure ñthe processes associated with engagementò 

as much as the level of engagement itself. Chapman explains: ñThese accounts should 

describe both students' behaviors and the classroom contexts in which they occur. This 

might include, for example, the behavior of peers, direct antecedents to the target 

student's behaviors (e.g., teacher directions), as well as the student's response and the 

observed consequences of that response (e.g., reactions from teachers or peers).ò 

(para. 15)         
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Actions to Be Implemented 
 

QEP Overall Design and Implementation Strategy 

As previously outlined, the Freshman Encounterôs:  e34 life central focus is the 
Freshman Academy. The academy is anchored by two support components to ensure 
college-wide implementation of the QEP goals and learning outcomes. They include the 
SPACE Center (Student Persistence through Assistance and Collaborative Efforts) and 
CTEL (The Center for Teaching Excellence and Learning).  

                                                          

  

 

 

 

 

 

 

 

The Freshman Academy is a one-semester, one credit-hour, two contact hour course 
designed to equip, engage, and empower students with targeted skills as it introduces 
first-year students to the Lawson State Community College experience.  The course 
emphasizes academic success and individual responsibility in each studentôs academic, 
social, and personal pursuits. It explains college services; examines college policies and 
procedures; explores educational goals and career plans; helps students identify their 
learning styles; provides seminars, workshops, guest speakers; and provides a variety of 
out-of-class experiences to impact the educational process and to improve studentsô 
success skills.  The Freshman Academy is designed to engage students in the learning 
process, to equip students with knowledge, skills, resources, and experiences, and to 
empower students with a sense of intellectual curiosity about the learning process and 
its impact on their academic, social, and personal choices. 

 

 

 

Freshman 

Academy 

    

     SPACE 
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Implementation Strategy for the Freshman Academy 

The implementation strategy for the Freshman Academy has six steps.   

 

 

 
 
Step One: Curriculum Development 
The QEP Curriculum Team, which consists of two co-chairs and several faculty and staff 
team members, is responsible for crafting the curriculum design for the Freshman 
Academy.  Over the last several months, this team has explored First Year Experience 
literature; attended a First Year Experience workshop; participated in Student Focus 
Groups; conducted the QEP Literature Review; and reviewed a variety of materials 
(textbooks, technologies) that will be used as part of the course.  To date, the teaching 
modules within the Freshman Academy have been completed and the activities outlined 
within the syllabus (See Appendix).  In addition, the textbook, as well as a technological 
component, My Skills Lab, is currently in the developmental stages of production and is 
projected to be finalized and delivered by early fall 2009.  The textbook, which is 
currently in the production stage, will be uniquely designed and tailored to fit the 
Freshman Academy curriculum components.   
 
Step Two: Marketing of the Freshman Academy 
Another important component of the Freshman Academy is its promotion, both internal 
(in the class) and external (college-wide).  Currently and continued throughout the 
duration of the QEP, the QEP Curriculum Team will work with the QEP Marketing Team 
to select and strategize appropriate promotional materials that will help to advance the 
Freshman Academy themes and initiatives.   
 
Step Three: Freshman Academy Pilot 
The Freshman Academy is on track to be piloted in the spring of 2010.  The pilot will 
consist of two first-year orientation class sections and will serve as the first test of the 
Freshman Academy curriculum, the faculty, and student engagement activities.  Both 
class sections will be randomly selected based on class size; the two largest classes will 
be selected for the pilot. The classes will be monitored for progress and will be used as a 
basis for improving and strengthening the Freshman Academy curriculum, materials, 
activities, and assessments. 
 
Step Four: Freshman Academy Pilot Assessment 
During the summer of 2010, following the Freshman Academy Pilot, the Curriculum 
Team will work to review the results of the Freshman Academy assessment.  Much 
emphasis will be placed on faculty comments about the delivery of the proposed 
curriculum, as well as student input. The curriculum will undergo a review and analysis 
for the purpose of modification.  It is during this time that if new additions need to be 
added to the curriculum, prior to the fall launch, then all such changes need to be made. 

 
 
 

Responsible Parties:  The two co-chairs of the Curriculum Team (representing 
a lead faculty member and a proven staff member at the college) as well as the 
Co-Director of the QEP (a faculty member) are responsible for ensuring that the 
Freshman Academy curriculum is carried out effectively and that all materials 
(both academic and promotional) for its implementation are in place. 
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Step Five: Freshman Academy Official Launch 
Following the summer assessment of the piloted Freshman Academy, the official 
Freshman Academy will be launched during the fall of 2010.  The course ORN101, 
which is a one credit, two-hour course (a change from a one credit, one-hour course) will 
be implemented college-wide.  All first semester students, except transfer students with 
more than 11 credit hours, will be required to enroll in the Freshman Academy.  
According to previous enrollment trends, the college is anticipating that it will need to run 
at least 15 sections of this course, with 25 to 30 students in each section.  Students who 
do not enroll in the course will be flagged in the collegeôs internal AS400 operational 
system and will be placed on a processing hold the next time they attempt to register. In 
doing so, it will prevent the student from re-registering without adding the course.  Thus, 
this will ensure that all students required to take ORN101 will enroll in the course by the 
second semester, at the latest. 
 
Step Six: Freshman Academy Implementation Cycle & Evaluation 
Following the official launch of the Freshman Academy, the Freshman Academy course 
(ORN101) will be offered each semester (spring, summer, and fall) of the year.  The 
summer term of each school year will be used to assess the overall effectiveness of the 
course. Needed changes, whether material or otherwise, will be implemented in the fall.  
 
The implementation strategy for the Freshman Academy is illustrated below:   

   

 

 

 

 

 

 

 

 

Faculty & Staff Academy is designed to provide a series of seminars, workshops, and 
activities that focus on the teaching and learning process and how to engage students in 
that process.  

The Faculty Academy is designed to enhance teaching, knowledge, and 
effectiveness to impact all students, but particularly first-year students. The Academy 
will allow its faculty members to reflect on their teaching styles and on how best to 
incorporate successful engagement strategies in the teaching and learning process.  
Those involved in the Faculty/Staff Academy will gain the knowledge and skills 
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needed to be successful in fostering student learning and enabling the College to 
meet its goals.  All instructors within the Freshman Academy will successfully 
complete a specialized Faculty Academy, which focuses not only on instructional 
techniques and student engagement, but also teaches the Freshman Academy 
curriculum and themes. It will also work to motivate and excite faculty teaching the 
Freshman Academy.   

The Staff Academy which is still in its development stage will be designed to better 
assist Student Services with engaging students.  The first Staff Academy will be 
begin in the fall of 2011.   

Both components will be housed in the Center for Teaching Excellence and Learning 
(CTEL).  

Implementation Strategy for the Faculty and Staff Academy 

The implementation strategy for the Faculty and Staff Academy has five steps.   

 

 

  

Step One: Creation of Faculty & Staff Academy Modules 
The QEP Professional Development Team is responsible for creating and designing the 
Faculty Academy components.  Although the Center for Teaching Excellence and 
Learning (CTEL) will be responsible for delivering the training components within the 
Faculty Academy, ultimately, the responsibility rests with the QEP Professional 
Development Team to develop the various modules to be taught in the academy.  The 
Staff Academy, however, will be designed by CTEL.  Presently, the QEP Professional 
Development team has created a Faculty Academy syllabus (see Appendix).  The 
syllabus is comprised of nine modules.  The first eight modules are designed to provide 
faculty with a variety of experiences that will enable them to become more versed on 
student engagement, classroom technologies, learning styles, motivation techniques, 
team building, and so forth. The last component is a series of activities that work to 
teach faculty the actual Freshman Academy course itself.  Faculty will be exposed to 
each lesson, project, and activity covered in the Freshman Academy and will be trained 
on the My Skills Lab component of the course.  Faculty will also be familiarized with the 
Freshman Academy textbook and all other related course materials.  
 

Step Two:  Faculty Selection Process   
The QEP Professional Development Team, in conjunction with the Primary and 
Secondary Leadership Teams, created a Faculty Selection Process that includes the 
following criteria:  (1) individuals interested in applying to teach the Freshman Academy 
course must fill-out an application that quizzes and targets specific characteristics for the 
position; (2) applicants must have at least a bachelorôs degree; (3) applicants must have 
at least three years of teaching and/or Student Services experience; (4) applicants must 

Responsible Parties:  The two co-chairs of the QEP Professional Development 
Team (consisting of two faculty members) as well as the Co-Director of the 
QEP (a lead faculty member) are responsible for ensuring that the Freshman 
Academy curriculum is carried out effectively and that all materials (both 
academic and promotional) for its implementation are in place. 
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be an employee at the college; (5) applicants must be rated as an ñAbove Averageò 
employee on their most recent evaluation at the college; (6) applicants must interview for 
the position and be selected to teach by the Faculty Academy Selection Team 
(F.A.S.T.).  Applicants must apply for consideration by August 21, 2009.  In subsequent 
years, applications to teach the Freshman Academy must be submitted by mid-term 
each spring. 
 

Step Three: Faculty Academy and Staff Academy Launches 
The first Faculty Academy will be conducted over an 18-week period and will begin fall 
2009 and end spring 2010.  This first group of trained Faculty Academy instructors will 
also go through additional mini-training ventures during the summer of 2010 in 
anticipation of the fall 2010 launch of the Freshman Academy, college-wide.  The first 
Staff Academy will be launched during the fall of 2011.  Following the initial launch of 
both components, all academy training (faculty or staff) will take place each fall term and 
will run congruently, but in separate groups. 
  
Step Four: Evaluation of Faculty Academy Training 
The Faculty Academy will be evaluated each session it is conducted by the QEP 
Evaluation Team.  Participants will evaluate each Faculty Academy module and be given 
a pre- and post-survey to assess their perceptions of growth in the areas of student 
engagement, instructional technologies, learning styles, motivational techniques, 
instructional strategies, team building activities, project-based learning, Freshman 
Academy curriculum, and more.  Results will be used to assess and improve the Faculty 
Academy experience. 
 
Step Five: Integrating QEP Themes into College-wide Student Learning Outcomes 
It is important to note that another means of assessing college-wide student 
engagement efforts and shared Freshman Academy Student Learning Outcomes 
(SLOôs), will be through the annual Student Learning Outcomes forms that both 
Instructional Services and Student Services are required to track and maintain.  
Beginning in the fall, 2009, the form will be amended to include a specific SLO that 
focuses on the aims of the QEP.  Each division that is required to track SLOôs will be 
required to have at least one SLO that is related to the QEP (again, beginning in fall 
2009).  This approach, then, will better ensure a college-wide approach to emphasizing 
student engagement and/or other QEP SLOôs.  Evaluation of these SLOôs will take place 
during the annual Hearing Process, as typically conducted as part of Lawson State 
Community Collegeôs planning process. 
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The implementation strategy for the Faculty Academy is illustrated below:   

   

 

 

 

 

 

 

 

 

The SPACE Center (Student Persistence through Assistance and Collaborative Efforts) 

is a comprehensive center designed to provide a structured means of ensuring that 

students are aware of and utilize the services and assistance provided by the College.  

Services include tutoring; counseling; academic advisement; mentoring; technology-

based services; student financial services assistance; academic support activities and 

programming; non-academic support and referrals; faculty/staff awareness activities; 

collaboration and resource sharing; and special programs and community-based 

activities.  These supportive services enhance persistence, student learning, and overall 

student success. Counselors and other College personnel proactively assist students in 

utilizing these services.  The SPACE Center operates in collaboration with the Freshman 

Academy and the Center for Teaching Excellence and Learning (CTEL). 

The implementation strategy for the SPACE Center has three major steps.   

Responsible Parties:  The Dean of Students (Student Services Division) and other 
Student Services personnel, in collaboration with the Academic Dean (Instructional 
Division), as well as the Co-Directors of the QEP, are responsible for the planning and 
implementation of the SPACE Center.   

Implementation Strategy for the SPACE Center 

Step One: Development of the Student Persistence Initiatives (SPACE)  
The development of the Student Persistence through Assistance and Collaborative 
Efforts (SPACE) initiative is on-going.  A full-time person was assigned as Student 
Persistence Counselor thus providing a key element in addressing student persistence 
and success.  The Student Persistence Counselor and other Student Services personnel 
are working to comprehensively integrate services that meet the needs of our students 
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while encouraging and facilitating persistence.  Continuous contact and follow-up with 
students is the foundation of the student persistence initiative.  Counselors maintain 
regular contact with students (1) to determine the status of their current enrollment, (2) to 
encourage pre-registration for the following semester, (3) to ascertain problems or 
concerns effecting continued enrollment, (4) to provide information on college resources 
and services, and (5) to encourage student engagement.   

 
Step Two: Creation of the SPACE Center ï Student Lab 
The development of the Student Persistence through Assistance and Collaborative 

Efforts (SPACE) Center ï Student Lab is a major component of the plan to increase the 

level of student engagement, persistence, and overall student success.  The SPACE 

Center is a collaborative effort between Instructional and Student Services aimed at 

providing an infrastructure to facilitate and support student academic and social 

transition by equipping, engaging, and empowering them for success.   The physical 

location for the center was identified, and the renovations and design of the center were 

planned and carried out by a team of representatives from Student Services, 

Instructional Services, the college administration, facilities management, and students.  

The Center is equipped with a computer lab, study areas, a small multi-purpose 

conference/training room, and staff offices.  Students will be able to assess academic 

support services such as tutoring, counseling, academic advisement, technology-based 

services, and faculty/instructional resources, as well as non-academic support and 

resources through this comprehensive center.  

 

The lab will be equipped with the AccuTrack software system which will provide a 

comprehensive method of student tracking, data gathering, reporting, scheduling, 

querying, and so forth, and offer a means of maximizing the ability to assess progress 

relative to objectives and performance indicators. 

 

Step Three: Freshman Academy Collaboration  
The SPACE Center will operate in collaboration with the Freshman Academy and the 

Center for Teaching Excellence and Learning (CTEL).  
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Timeline 
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                 QEP Co-director 
Sherri Davis 
Jeff Sweatmon 
Cedric Burden 

Faculty 
Academy 
(Phase 2) 

                 QEP Co-director 
Sherri Davis 
Jeff Sweatmon 
Cedric Burden 

Faculty 
Academy 
assessment 

                 Sherri Davis,CTEL 
Jamie Glass 
Kristie Rankin 

Pilot 
Freshman 
Academy 

                 Primary Leadership 
Team 
QEP Co-director 
Chante Calhoun 
Kristie Rankin 

Freshman 
Academy 

                 Primary Leadership 
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QEP Co-director 
Chante Calhoun 
Kristie Rankin 
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Academy 
assessment 

                 Kristie Rankin 
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                 Randy Glaze 
Sherri Davis 
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(see Ch. 11) 

                 Randy Glaze 
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Jamie Glass 
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via CTEL 

                 Sherri Davis 
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CTEL                  Sherri Davis  
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                 QEP Leadership 
Team 
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Organizational Structure  
 

A QEP Director and Co-Director will focus primarily on the implementation of the QEP 

within the Freshman Academy and the faculty development components.  The QEP 

Faculty will take direction from the QEP Director and Co-Director. 

The organizational structure of the QEP has been integrated into Lawson Stateôs current 

organizational structure.  The chart below illustrates all of the components of the QEP 

and demonstrates how it fits into the collegeôs overall organizational structure:   

 

 

 

 
































































